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Ozet

Internet destekli dil egitimi (IDDE), cagdas dil 6gretimi stratejileri igerisinde sik¢a kullanilan bir yontemdir.
Calismanin amaci, Tiirkiye’deki ilkokullarda ¢alisan Ingilizce dgretmenlerinin IDDE’ye yonelik goriislerini
toplamaktir. Bu ¢alisma, sadece 6gretmenlerin Internet bazli kaynaklarin kullanimi konusundaki goriislerini
degil, ayn1 zamanda internet kullanimi konusundaki becerilerini ve bu konuda o&zgiivenli hissedip
hissetmediklerini de 6lgmeyi amaglamaktadir. Bununla birlikte, bu ¢aligma ile 6gretmenlerin ne tiir internet
temelli aktiviteleri genis Olclide kullandiklar1 ve internet bazli kaynaklar1 smif igerisinde kullanirken hangi
nedenlerin engel teskil ettigi arastirilmaktadir. Bu nicel arastirma Tiirkiye’de ilkokullarda ¢alisan 20 ile 56 yas
araligindaki 70 Ingilizce 6gretmeninin fikirleri ile yiiriitiilmektedir. Veriler Google Forms araciligiyla 5 lgekli
anket ve coktan secmeli sorular ile toplanmaktadir. Sonuglar 6gretmenlerin IDDE’ye karsi pozitif bir tavir
sergilediklerini ve bu konuda kendilerini biiyiik 6l¢iide gelistirmek istediklerini gostermistir. Ancak bunun yani
sira 6gretmenlerin internet kullanimini ileride daha da gelistirmeleri i¢in egitime ihtiya¢ duyup duymadiklari
konusunda fikirlerinde bir tutarsizlik bulunmaktadir. Buna ilaveten, Ogretmenlerin interneti kullanmakta
kendilerini yeterli gérmeleri ve IDDE konusunda duyarli hissetmeleri hususunda diisiinceleri degiskenlik
gostermektedir. Sonuglar IDDE nin Tiirkiye'deki ilkokullarda nasil isledigini anlamak i¢in belli bir noktaya kadar
tartigilmistir.

Anahtar Sozciikler: internet destekli dil egitimi, ilkokullar, dgretmenlerin goriisleri, problemler.

Primary EFL Teachers' Views on Internet-Assisted Language Teaching

Abstract

Internet-assisted language education (IALE) is a frequently used method among contemporary language
teaching strategies. The aim of the study is to collect the opinions of English teachers working in primary schools
in Turkey regarding ILE. This study aims to measure not only the opinions of teachers on the use of Internet-
based resources, but also their skills in using the Internet and whether they feel confident about it. In addition,
this study investigates what kind of Internet-based activities teachers widely use and what reasons prevent them
from using Internet-based resources in the classroom. This quantitative research is conducted with the opinions
of 70 English teachers between the ages of 20 and 56 working in primary schools in Turkey. Data is collected
through a 5-scale survey and multiple-choice questions via Google Forms. The results show that teachers have a
positive attitude towards IALE and want to improve themselves in this regard to a great extent. However, there
IS an inconsistency in the opinions of teachers on whether they need training to further develop their Internet use
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in the future. In addition, teachers' opinions vary in terms of whether they consider themselves competent in using
the Internet and whether they feel sensitive about IALE. The results are discussed to some extent in order to
understand how the IALE operates in primary schools in Turkey.
Keywords: Internet-supported language education, primary schools, teachers' views, problems.

1. Introduction

In modern times technology has improved to such an extent that it affects almost every business segment
in the world. It does not only make things easier but also plays an important role in making things work faster.
Education is another field which is affected by the role of technology. Instead of utilizing technology merely for
its own sake, educators and students should view it as a tool for students' intellectual progress and a medium of
instruction (Nawaila, Kanbul, & Alhamroni, 2020). Nowadays the Internet enables people to reach any source of
knowledge immediately, which provides both teachers and learners with fruitful ways. Teachers have been
profoundly using the Internet both in and out of the classrooms to reach their aims about what they intend to give
to their students. Also, students have been making use of Internet to improve their fund of knowledge in any
subject they focus on. In the field of ELT (English Language Teaching), the Internet holds a wide range of
materials which can be used for many purposes, such as teaching, using knowledge, application, practicing
elements of reading, writing, listening and so on. However, in order to use such sources effectively, an EFL
teacher must be aware of drawing advantage from them. At that point, he or she must act deliberatively to make
use of the Internet materials in the best way. Timing is a crucial aspect in teaching, so what sources are to be used
should be planned beforehand so as not to cause any problems. He or she should also be aware of the students’
attention and try to choose materials which must not cause them to be distracted, but rather play an efficient role
in drawing their attention. Regarding these and many other variables, teachers’ perspectives and understanding
around this subject is quite important to infer about the use of Internet in EFL classrooms.

1.1 Statement of the Problem & Purpose

Today's educators should work in collaboration with peers and students to implement the student-centered
learning vision (Jacobs & Toh-Heng, 2013). In Turkish primary EFL classrooms, teachers have been evolving
language teaching from teacher-based classroom model to student-based one. According to this model, in primary
schools, rather than teachers, students are taking an active role in EFL classes. Here, teachers play a role of a
guide and try to show the ways to keep learners active and help them to participate as much as they can. So, rather
than learning, the acquisition of language is the most important point to provide. In trying to reach such an aim,
depending merely on course books is not enough to conduct a proper language teaching class. Along with it,
cultivating task-based activities, role-playing models, reading, and listening comprehension tasks and activities
help students to use the language in an authentic way. Consequently, there is a lot of flexibility of choice when
using the internet, and learners are clearly motivated and excited about learning the language and acquiring
knowledge (Pandit, 2011). In order to achieve this aim, benefiting from the Internet sources in the classroom
could be a quite efficient way in helping students improve their acquisition toward the second language they are
learning, however, at that point there are multiple variants which could either strengthen or weaken such a
learning model. These can vary from limited time, schools’ substructure to provide Internet, computer facilities
or either teachers’ or students’ skills or interest in using Internet-based resources within classrooms. Therefore,
the current study aims to clarify primary EFL teachers’ thoughts on using Internet-assisted language teaching
(IALT) in EFL classes located in Turkey.

1.2 Research Questions

Research Question 1: What are the general beliefs of EFL teachers toward IALT in classrooms?

Research Question 2: What type of Internet activities do EFL teachers prefer to use in classrooms?
Research Question 3: What are the reasons that prevent EFL teachers from using the Internet in classrooms?

2. Literature Review
The Internet has become to be used extensively at schools, but it is still discussed among educators whether
it causes deficiency for learners along with its opportunities. Although at first sight one can guess that the Internet
accelerates the learning process and provides varieties for learners, it might not work exactly as it seems in certain
cases. Shin and Son (2007) states that for students who prefer a self-directed learning approach, the large amount
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of knowledge connected via hypertext on the Web appears to be of great value. By means of such Internet sources,
language teachers can personalize and individualize their sessions to foster student empowerment and autonomy
(Warschauer, Turbee, & Roberts, 1996). Along with it, the Internet aids in implementing a personality-focused
learning strategy, providing individualization and differentiation of instruction while taking into consideration
students' abilities and inclinations (Tamara, 2020).

There are certain technological abilities and knowledge needed to use the Internet as a learning
environment. This brings us to the question of how to fully utilize the vast amount of online materials, what
technological abilities are required in particular, and how may learning assignments should be created so that
students can use online resources? (Brandl, 2002). When the abilities are implemented correctly for both teachers
and students then it is more possible to make use of Internet-based resources within classrooms. Tamara (2020)
indicates that you can build up a set of test tasks on the computer as a foundation for tracking student achievement.
The preparation of a lesson becomes a truly creative process, and the lesson is made intriguing and unforgettable
by combining other methodological strategies with the computer's brightness, amusement, and originality. She
also believes that students' cognitive processes can be substantially stimulated by using the Internet in the
educational process, which also helps them develop their ability to work with a range of sources.

Agarwal (2010) thinks that due to the Internet's abundance of information sources, students no longer feel
dependent on a single information source. There are several online resources available for each individual feature
of any language. He also underlines that contemporary Internet resources offer wonderful opportunities with their
creative challenges for both students and teachers. Due to lack of time and real materials, traditional classroom-
based training does not give pupils a wide range of information, but Internet-based language learning (IBLL) can
address all these issues. Nowadays multimedia usage is highly demanding in daily lives regardless of age, that is
why it is motivating for students to use text, images, sounds, and animations in their projects and the Internet
helps them develop their abilities in foreign language communication in the current technologically demanding
environment. Along with the need to implement technology into EFL context and benefit from the internet, online
multimedia technology is incorporated into the foreign language curriculum (Kanellopoulou &
Giannakoulopoulos, 2021).

2.1 Previous Studies

Internet-based sources have been highly used in EFL classes for many purposes. While they are aimed to
make the class more enjoyable, in other ways they are also applied to make students learn faster or in a more
precise way. In order to fulfill this purpose, teachers’ thoughts, beliefs and experiences play a very important role
in making use of IALT. This section aims to refer to related studies and make inferences from other teachers’
beliefs to provide insight into the present study.

In their study, Shin and Son (2007) included 101 Korean secondary school EFL teachers’ ideas and
perceptions on the use of the Internet for language teaching purposes. According to the study's findings, there are
three main factors that influence the use of the Internet in the classroom: teachers' personal interest in using the
Internet, teachers' capacity to incorporate Internet resources into lesson plans, and teachers' access to computers
and technical support in schools. According to the survey's findings, the majority of EFL instructors used the
Internet for educational purposes. More than working directly with pupils in the classroom, teachers used the
Internet to plan their lessons. According to the attendants who are Korean secondary school EFL teachers, the
Internet activity that was most frequently used in their classes was web surfing. If they had Internet-assisted
classes, the other 50 teachers who didn't utilize the Internet in the classroom, likewise wanted to use more than
one Internet activity. They desired to engage their students in crosswords, games, and Web surfing activities in
the classroom. Lastly, 50 non-users’ top three reasons for not using the Internet in classrooms were ranked in the
following order: limited computer facilities; limited time; teachers’ limited computer skills (Shin & Son, 2007).
These results light the way for the present study, yet it is important to underline that the above mentioned was
conducted in 2007. So, it is crucial to see how teachers’ perspectives and perceptions towards IALT has changed
in 16 years with the development of technology and change of teachers’ competence and approach toward using
Internet-based resources in language education.

Verdugo and Belmonte (2007) investigated the effects of Internet-based instruction on six-year-old
children’s linguistic improvement in an English as a foreign language context. To gather quantitative and
qualitative data about foreign language teachers' preconceptions, expectations, performance, and challenges while
adopting computer-mediated instruction, a pre and post-questionnaire design was employed. According to the
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results of the post-questionnaires, these teachers are aware that using computers in the classroom presents new
challenges for educational strategies and classroom management. So, the teachers' enthusiasm gradually gave
way to a more informed understanding of the benefits and drawbacks of an Internet-based curriculum. They still
have a positive attitude toward the employment of ICTs in the classroom, nevertheless. (Verdugo & Belmonte,
2007).

3. Methodology

3.1 Participants and Context

70 EFL teachers who have experience with primary school students in Turkish primary schools attended
the survey. 50 of the participants (71.4%) were female, and 20 of the participants (28.6%) were male. All these
70 teachers were given an online questionnaire via Google Forms, and they voluntarily participated in the survey
by conveying their thoughts and decisions about IALT to primary students in Turkish primary schools. The age
range of the participants was 20 — 56, yet the majority was between the age of 26 and 34 which consisted 52.9%
of the participants. The second most populated age group was between the age of 20 and 25 (35.7%) which shows
that the target group was mostly consisted of young teachers who are most likely to be competent with using
Internet either in their daily lives or in the institutions they work.

3.2 Instrument

The research instrument was made up of 15 statements about IALT to get primary school teachers’ thoughts
on and two multiple-choice questions to get the ideas of the target group on the type of Internet activities used in
the classroom and the reasons that prevent the teachers using the Internet in their classroom. The questionnaire
was originally prepared and administered by Shin & Son (2007). The first part of the questionnaire included
demographic questions about gender, age, teaching experience, the highest level of education, experience with
primary levels, working full or part-time and working in a private or public institution. The second part consisted
of 15 statements about IALT, and teachers’ views were collected on a 5-point Likert Scale (1 = strongly disagree,
2 = disagree, 3 = neutral, 4 = agree, 5 = strongly agree). On the third part a multiple-choice question was asked
about the type of Internet activities that the participants use in their classrooms and 11 items were put as options
for the teachers to select from. Lastly, on the fourth part another multiple-choice question was asked which was
about the reasons that prevent the participants from using Internet activities in their classrooms. In that part, 8
items were presented to the teachers to select from.

3.3 Data Collection and Analysis

The researcher obtained permission from Dr. Jeong-Bae Son (Shin & Son, 2007) to be able to use the same
questionnaire in the present research. A Google Forms link was shared with the 70 EFL teachers who participated
in the study voluntarily. Over the course of 50 days all the participants filled in the questionnaire according to
their ideas and experiences with primary levels. The results were collected by Google Forms and a quantitative
analysis was conducted in the form of both percentage and frequency values.

4. Results

50 female and 20 male EFL teachers who have experience with primary levels in Turkish institutions
attended the survey. The results of the questionnaire indicate that majority of the teachers tend to use Internet for
educational purposes. Along with it, teachers prefer to use more than one type of Internet activities in the
classroom to assist their language teaching processes. As shown in Figure 1, 65 out of 70 teachers (92.9%) use
games as the mostly used Internet activity in classes. Then comes quizzes with 84.3% rate and video activities
with the rate of 81.4%. However, the least used Internet activity in classrooms is e-mailing (12.9%) which is
likely to show that EFL primary teachers in Turkey do not prefer using e-mails as a foreign language teaching
tool. Next comes encyclopedias (14.3%) which could be found unnecessary for primary levels and text chatting
(17.1%).
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Web surfing 32 (%45,7)
Crosswords 39 (%55,7)
E-mail 9(%12,9)
Puzzles 43 (%61.,4)
Games 65 (%92,9)
Quizzes 59 (%84,3)
Video activities (video assisted... —57 (%81,4)

On-line dictionaries —27 (%38,6)

Encyclopedias 10 (%14,3)
12 (%17,1)
13 (%18,6)
0 20 40 60 80
Figure 1. Types of Internet activities used in the classroom (N=70)

Text chatting
Voice chatting

As shown in Figure 1, more than half of the attendants also prefer to use puzzles (61.4%) and crosswords
(55.7%) in EFL classes which draw primary level groups’ attention. Aside from them, even if they are below the
average, the teachers still prefer to use web surfing (45.7) and on-line dictionaries (38.6%) remarkably within
classrooms.

Limited computer facilities 35 (%50)

Limited time 49 (%70)

Your limited computer skills
Your limited interest

Students' limited English ability 20 (%28,6)

Students' limited interest
Your limited English ability

Students' limited computer skills 17 (%24,3)

0 10 20 30 40 50

Figure 2. Reasons for preventing Internet use in the classroom (N=70)

According to the results shown in Figure 2, the most common reason that prevents EFL teachers from using
the Internet is limited time (70%). So, teachers who have experience with primary levels in Turkey generally
believe that using Internet activities in classroom is time consuming. In addition, half of the attendants (50%)
believe that limited computer facilities hinder Internet-based teaching in EFL classes which shows that schools
in Turkey do not provide a consistent database for Internet use. 20 of the teachers (28.6%) indicate that students’
limited English ability prevents Internet use in the class, which is understandable for primary levels, so Internet-
based resources that are appropriate to their levels should be selected. Moreover, 17 teachers (24.3%) see
students’ limited computer skills as a hindrance to apply Internet use in the classroom. However, so few attendants
believe that they have limited computer skills (5.7%) or interest (2.9%). They do not also think students have
limited interest (4.3%) in using Internet activities. Thus, it can be inferred that students in Turkish primary schools
show interest towards Internet activities.
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Figure 3. Teachers' responses to questionnaire items (N=70)

Teachers’ perceptions and thoughts toward IALT are collected in 15 general questions. According to the
quantitative study that includes 70 primary EFL teachers’ views, Figure 3 indicates that majority of attendants
believe that the Internet enables nonnatives speakers to be active in a rich learning environment. 61.4% of the
participants strongly support using Internet tools in language teaching which becomes compulsory with modern
language teaching strategies. Most EFL teachers also don’t struggle with finding EFL/ESL materials on the WEB
to apply within classroom. Because there are lots of paid or free websites in the WEB which enable teachers with
loads of language teaching materials for many purposes. However, majority of the teachers (41.4%) are still
unsure about replacing Internet resources with textbooks. This situation shows us that even if teachers are satisfied
with Internet-based resources, they are still uncertain to use them as the main material. In this case it can be
inferred that EFL teachers still have positive views towards tangible materials which enable students to touch,
draw, erase or write on a paper in contemporary learning environment.
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Figure 4. Teachers' responses to questionnaire items (N=70)
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Figure 4 shows that half of the EFL teachers (50%) potently believe that EFL/ESL websites are useful for
teaching English. A great majority of the attendants (29.9%) basically support these websites’ effectiveness. On
the other hand, half of the EFL teachers (50%) clearly support the idea that the Internet is a good motivator for
students in the classroom and the rest of the majority (32.8%) agrees to the motivational effect of the Internet. 39
out of 70 participants (55.7%) totally support that the use of Internet helps students improve their English skills.
Likewise, 32 out of 70 attendants (45.7%) strongly agree to the belief that students can adapt to Internet resources
themselves, since nowadays students grow up with using technology and the Internet abundantly. However, still
9 participants (12.8%) are unsure whether students can use the Internet resources for learning English themselves
or not. Along with it, 5 teachers (7.1%) don’t think and another 5 (7.17%) strongly refuse the idea that students
can use Internet resources for learning English themselves.
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Figure 5. Teachers' responses to questionnaire items (N=70)

As Figure 5 displays, majority of the EFL teachers support the idea of improving English by communicating
with native speakers through chatting or e-mailing on the Internet (79.9%). As a significant step to acquire a
language, one must use the language in his or her own way. Thus, using a language online provides an authentic
input for the learners. Students might not always feel free to use the language they learn in a classroom
atmosphere, but the Internet can break such boundaries. On the other hand, most of the teachers (72.7%) support
the idea that IALT puts the learners in a much more attentive position, yet there is still a segment (15.7%) who
can’t decide whether the Internet draws as attention as it is expected.

11th and 12th items refer mainly to teachers rather than students and it can be inferred that even if 30 out
of 70 (42.8%) attendants agree to take the responsibility of the success with the use of IALT, fewer EFL teachers
(25.7%) strongly agree to take the responsibility. Along with them, 17.1% of the attendants can’t decide if they
are responsible for that. So, teachers may find using IALT quite beneficial, but they can’t fully accept the
responsibility of it which might still end up with teachers’ seeing internet as an assistant tool, rather than the main
instrument to implement language teaching. In relation to it, teachers still don’t completely feel competent with
using Internet-based resources within classroom which can cause them not to think having complete
responsibility. While 22 out of 70 (31.4%) strongly acknowledge to be competent with using the Internet
materials, 34 teachers (48.5%) merely agree to be competent with it.

153
e-ISSN: 2980-0609



Yonetim ve Egitim Bilimleri Dergisi
35

41.4%
42.8%

30

37.1%

25

31.4%

27.1%

20

21.4%
22.8%
19.9%

15

12.8%

10

5 l I I
0

13) I know how to integrate Internet 14) I need training to improve my  15) I would like to use Internet-
resources into existing classroom Internet literacy skills. based materials and activities in my
curriculum. classroom as much as possible.

9.9%

7.1%
8.5%
8.5%

4.2%
4.2%

m Strongly disagree Disagree Neutral Agree mStrongly agree

Figure 6. Teachers' responses to questionnaire items (N=70)

According to Figure 6, most of the EFL teachers who attended the survey (78.5%) feel comfortable with
integrating Internet materials into classroom curriculum, yet 41.4% of those agree with it while 37.1% strongly
agree. So, there is still an uncertainty for teachers to use Internet-based resources coherently with the curriculum.
In the 15th item teachers’ strong desire to use Internet-based activities in classroom can be seen. However, 14th
item gives us highly close outcome. Although 19 out of 70 participants (27.1%) lean towards improving their
Internet literacy skills, 22.8% of participants disagree with it and 21.4% of the teachers do not ever think of
getting training to improve themselves in that way. So, even if it may show primary EFL teachers’ self-confidence
toward using Internet-based resources clearly, it can never be denied that the Internet is a tool that updates itself
day by day which requires improvement to keep up with regularly. As a result, 14th item leaves a question mark
about whether primary EFL teachers in Turkey are competent about using the Internet and whether they are using
IALT influentially.

5. Discussion and Conclusion

The overall data analysis shows that the participating teachers have faith in the potential of language
technology through the use of Internet for teaching second languages in terms of their functional and
communicative potential, which is in line with the results of the study conducted by Verdugo and Belmonte
(2007). As in their study, the majority of the participants in our study also believe that the Internet plays a
significant role in providing linguistic input by means of the materials that it provides in vocabulary, listening,
reading etc.

Primary EFL teachers of the current study indicated that they know how to integrate Internet-based
resources into classroom curriculum, yet most of them are not fully confident about it, which can be prevented
by providing learners with some background about Internet-based activities and their link to their context. This
kind of an approach can lead to a much more positive result in linking Internet-based activities with the
curriculum. According to the results of the study the Internet is clearly an effective tool for teachers to benefit
during the language teaching process and it holds a great number of materials that support language input given
to students. However, adapting students merely to the Internet-based language teaching process does not seem to
be possible yet. By taking the inadequacies of both teachers and students about implementing IALT permanently
into ELT classrooms into account, it requires managing the traditional class after IALT sessions. Thus, rather
than focusing merely on IALT, benefiting from it in a blended learning atmosphere is much more useful in an
ELT atmosphere (Shin & Son, 2007). Even though there is a 16-years-period between these two studies and the
Internet gradually improves itself with the abundance of sources in many fields including language teaching, the
teachers who participated in the study are not still sure about to replace textbooks with Internet materials. So, it
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shows that textbooks and traditional approaches in a way still help learners improve themselves. Although one
click makes most of the things easier, paper and pencil still play an important role in providing language input
for learners.

EFL/ESL websites are undoubtedly beneficial for students’ language improvement according to the results
of the questionnaire. Because they hold loads of distinctive materials that draw mainly the primary level students’
attention. When providing students merely with the inputs of textbooks becomes dull, these websites play a role
of a savior in changing the atmosphere and filling the class with positive energy. Just as Shin & Son (2007)’s
study indicates, teachers are quite willing to use IALT in their classrooms to motivate their students along with
helping them to improve their English as it can be seen in the results of the questionnaire. Nonetheless, when
students want to practice Internet tools for language learning purposes themselves a problem might occur. Since
the Internet is a vast universe, it is quite possible, especially for students of primary levels, to get lost in it. At
that point, teachers should motivate their students to cooperate and collaborate in IALT, then teach them how to
use the Internet sources in the most effective way (Shin & Son, 2007). So, in this contemporary language teaching
model, the teacher plays a role of a guide to make the students active.

It is clearly seen from the study that EFL teachers believe that students can improve their communication
skills by right ways of interaction either through e-mailing or chatting. Although it is easier to use these tools
with the older young learners, it can still be initiated with the primary levels who have no difficulty with writing
or reading. When teachers are able to carry out the process properly without forcing the students, it is possible to
raise autonomous students who can use the language without having fear of failure. Plus, attention grabbing
aspect of IALT is an efficient model to be benefited from within the classroom, which is strongly defended by
39.9% of the participants and agreed by 32.8%. In drawing primary EFL students’ attention, games (92.9%),
quizzes (84.3%) and video activities (81.4%) are used in the highest rate which are boosters to raise up students’
energy and activate their language skills by promoting competitiveness.

While applying IALT model in EFL classrooms, teachers feel uncomfortable due to time limitation which
is a preventive case. Because reaching to the desired material can sometimes take time because of some
unfortunate situations like inefficacy in computer facilities of Turkish schools as it is also the same obstacle
underlined in Shin and Son (2007)’s study. This study shows us that there is still insufficiency in Turkish
institutions to conduct IALT properly. Regarding this, it can be thought that schools are to be assisted with
adequate computer facilities, smart screens, and Internet basis to close the deficit.

Regarding all the benefits that the Internet provides for language teaching in EFL classrooms, teachers have
quite positive views to apply IALT as much as they can in their classrooms but there is still vagueness about
whether teachers are competent enough to use IALT effectively in classrooms according to the study. Because,
although they mostly agree to be responsive and competent with using Internet resources in classrooms, less
teachers are exactly confident about it. Moreover, while a high number of participants (41.4%) agree to know
how to integrate IALT into existing curriculum, less (37.1%) is strongly confident with it. Along with these, the
participants of our study do not react consistently to improve themselves by getting training in Internet literacy,
skills which can actually be quite beneficial to use Internet-based resources in the best way. While 27.1% agree
to it, 22.8% disagree and 21.4% reject such a training. Only 6 out of 70 (8.5%) strongly believe to get training
for the improvement. As a result, it can be thought that the Internet is renewing itself day by day and the sources
it brings are updated every day. Although teachers feel confident to use them in their language classes,
professional trainings should be carried out periodically in institutions for teachers to help them guide their
students in the Internet environment in the best way. All in all, the future lies in using technology efficiently in
almost all fields.

6. Suggestions For Further Research

The current study mainly aimed to perceive primary EFL teachers’ general views and perceptions toward
IALT. However, the Internet is renewing itself day by day, thus the approach towards using it never stays the
same. IALT techniques, approaches and methods are changeable which can vary from region to region, from one
age group to the other or its effectiveness can differ from private institutions to public institutions depending
upon their infrastructure, Internet access or technological capacities. By mainly taking these variables into
consideration, future research can be conducted to focus on certain aspects in using IALT.
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GENISLETILMIS OZET

Internet destekli dil egitimi (IDDE), ¢cagdas dil gretimi stratejileri igerisinde sikga kullanilan bir yontemdir.
Calismanin amaci, Tiirkiye’deki ilkokullarda ¢alisan Ingilizce 6gretmenlerinin IDDE’ye yonelik goriislerini
toplamaktir. Bu ¢alisma, sadece dgretmenlerin Internet bazli kaynaklarin kullanimi konusundaki goriislerini
degil, ayn1 zamanda internet kullanimi konusundaki becerilerini ve bu konuda 06zgiivenli hissedip
hissetmediklerini de 6l¢gmeyi amacglamaktadir.

Ankete, Tirk kurumlarinda ilkogretim diizeyinde deneyimi olan 50 kadin ve 20 erkek EFL 6gretmeni
katildi. Anketin sonuglari, dgretmenlerin cogunlugunun egitim amach Internet kullanma egiliminde oldugunu
gostermektedir. Bununla birlikte, 6gretmenler dil 6gretim siireglerine yardimci olmasi igin sinifta birden fazla
tiirde Internet etkinligi kullanmayi tercih etmektedir.70 dgretmenden 65'i (%92,9) simiflarda en ¢ok kullanilan
Internet etkinligi olarak oyunlar kullanmaktadir. Ardindan %84,3'liik oranla sinavlar ve %81,4'liikk oranla video
etkinlikleri gelmektedir. Ancak, siniflarda en az kullanilan Internet etkinligi e-posta (%12,9) olup, bu da
Tiirkiye'deki EFL ilkogretim Ogretmenlerinin yabanct dil 6gretim araci olarak e-posta kullanmayi tercih
etmediklerini gostermektedir. Ardindan, ilkogretim diizeyleri i¢in gereksiz bulunabilecek ansiklopediler (%14,3)
ve metin sohbeti (%17,1) gelmektedir.

EFL &gretmenlerinin internet kullanmasini engelleyen en yaygin neden smirli zamandir (%70). Yani,
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Tiirkiye'de ilkdgretim diizeyinde deneyimi olan dgretmenler genellikle sinifta Internet etkinliklerini kullanmanin
zaman alict olduguna inanmaktadir. Ayrica, katilimeilarin yarist (%50), sinirh bilgisayar olanaklarinin EFL
siniflarinda Internet tabanli 6gretimi engelledigine inanmaktadir; bu, Tiirkiye'deki okullarin Internet kullanimi
icin tutarli bir veri tabam saglamadigini gostermektedir. Ogretmenlerin 20'si (%28,6), 6grencilerin simirlt
Ingilizce becerilerinin sinifta internet kullanimmi engelledigini belirtmektedir; bu, ilkdgretim diizeyleri igin
anlasilabilir bir durumdur; bu nedenle, kendi seviyelerine uygun Internet tabanl kaynaklar secilmelidir. Dahasi,
17 ogretmen (%24,3), 6grencilerin smirl bilgisayar becerilerinin smifta Internet kullanimimi uygulama
konusunda bir engel oldugunu diisiinmektedir. Ancak, ¢ok az katilimci, sinirli bilgisayar becerilerine (5,7%) veya
ilgiye (2,9%) sahip olduklarina inanmaktadir. Ayrica, dgrencilerin Internet etkinliklerini kullanma konusunda
sinirh ilgiye (4,3%) sahip olduklarini diisinmemektedirler. Bu nedenle, Tiirk ilkdgretim okullarindaki
ogrencilerin Internet etkinliklerine ilgi gosterdigi sonucuna varilabilir.

Ogretmenlerin IALT'ye yénelik algilar1 ve diisiinceleri 15 genel soruda toplanmustir. 70 ilkogretim EFL
dgretmeninin goriislerini igeren nicel ¢alismaya gore, katilimcilarin ¢ogunlugunun Internet'in ana dili olmayan
konugmacilarin zengin bir O6grenme ortaminda aktif olmasmi sagladigina inandigin1 gostermektedir.
Katilimeilarin %61,4'(i modern dil 6gretim stratejileriyle zorunlu hale gelen dil 6gretiminde Internet araglarmin
kullanilmasimi giiglii bir sekilde desteklemektedir. Cogu EFL 6gretmeni ayrica sinifta uygulamak i¢cin WEB'de
EFL/ESL materyalleri bulmakta zorluk ¢ekmemektedir. Ciinkii WEB'de 6gretmenlere birgok amac i¢in ¢ok
sayida dil 6gretim materyali saglayan cok sayida iicretli veya licretsiz web sitesi bulunmaktadir. Ancak
ogretmenlerin cogunlugu (%41,4) hala Internet kaynaklarmi ders kitaplartyla degistirme konusunda emin
degildir. Bu durum bize, 6gretmenler internet tabanli kaynaklardan memnun olsalar bile, bunlar1 ana materyal
olarak kullanmaktan hala emin olmadiklarini gostermektedir. Bu durumda, EFL 6gretmenlerinin dgrencilerin
cagdas Ogrenme ortaminda bir kagida dokunmasini, ¢izmesini, silmesini veya yazmasini saglayan somut
materyallere kars1 hala olumlu goriislere sahip oldugu sonucuna varilabilir. EFL 6gretmenlerinin yarisinin (%50)
EFL/ESL web sitelerinin Ingilizce 6gretmek icin yararl olduguna giiclii bir sekilde inandigim gostermektedir.
Katilimeilarin biiyiik cogunlugu (%29,9) temelde bu web sitelerinin etkinligini desteklemektedir. Ote yandan,
EFL dgretmenlerinin yarisi (%50) Internet'in siiftaki dgrenciler igin iyi bir motivasyon kaynagi oldugu fikrini
acitkca desteklerken, cogunlugun geri kalani (%32,8) Internet'in motivasyonel etkisine katilmaktadir. 70
katilimcidan 39'u (%55,7), Internet kullanimimnin &grencilerin Ingilizce becerilerini gelistirmelerine yardimei
oldugunu tamamen desteklemektedir. Aynm sekilde, 70 katilimcidan 32'si (%45,7), giinlimiizde 6grencilerin
teknoloji ve Internet'i bolca kullanarak biiyiidiikleri i¢in, dgrencilerin Internet kaynaklarina kendilerinin uyum
saglayabilecegine inanmaktadir. Ancak yine de 9 katilime1 (%12,8), dgrencilerin Ingilizce 6grenmek igin Internet
kaynaklarimi kendilerinin kullanip kullanamayacaklarindan emin degildir. Bununla birlikte, 5 6gretmen (%7,1)
diisiinmedigini belirtirken, diger 5 6gretmen (%7,17) ise 6grencilerin Ingilizceyi kendi baslara 6grenmek igin
Internet kaynaklarini kullanabilecegi fikrine siddetle karsi gikmaktadir.

EFL 6gretmenlerinin cogunlugu, internet {izerinden sohbet veya e-posta yoluyla ana dili Ingilizce olan
kisilerle iletisim kurarak Ingilizceyi gelistirme fikrini destekliyor (%79,9). Bir dili edinmenin énemli bir adim1
olarak, kisi dili kendi tarzinda kullanmalidir. Bu nedenle, bir dili ¢evrimi¢i kullanmak, 6grenenler icin gercek bir
girdi saglar. Ogrenciler, bir siif ortaminda 6grendikleri dili kullanmakta her zaman 6zgiir hissetmeyebilirler,
ancak Internet bu tiir sinirlari ortadan kaldirabilir. Ote yandan, 6gretmenlerin gogu (%72,7), IALT'nin dgrencileri
cok daha dikkatli bir konuma getirdigi fikrini destekliyor, ancak Internet'in beklendigi kadar dikkat gekip
cekmedigine karar veremeyen bir kesim (%15,7) hala bulunmaktadir.

11.ve 12. maddeler 6grencilerden ziyade 6gretmenlere atifta bulunuyor ve 70 katilimcidan 30'unun (%42,8)
IALT kullanimiyla elde edilecek basarmin sorumlulugunu almay1 kabul etse bile, daha az EFL §gretmeninin
(%25,7) sorumlulugu almay kesinlikle kabul ettigi sonucuna varilabilir. Bunlarla birlikte, katilimcilarin %17,1'
bundan sorumlu olup olmadiklarina karar veremiyor. Bu nedenle, 6gretmenler IALT'yi kullanmay1 oldukca
yararli bulabilirler, ancak bunun sorumlulugunu tam olarak kabul edemezler ve bu da 6gretmenlerin interneti dil
ogretimini uygulamak i¢in ana arag¢ yerine yardimci bir arag olarak gérmelerine neden olabilir. Bununla ilgili
olarak, 6gretmenler hala siif icinde Internet tabanli kaynaklar1 kullanma konusunda kendilerini tamamen yeterli
hissetmiyorlar ve bu da onlarin tam sorumluluga sahip olduklarini diisiinmemelerine neden olabilir. 70 kisiden
22'si (%31,4) Internet materyallerini kullanma konusunda giiglii bir sekilde yeterli olduklarmi kabul ederken, 34
ogretmen (%48,5) yalnizca yeterli olduklarini kabul etmektedir.

Ankete katilan EFL 6gretmenlerinin ¢ogu (%78,5) Internet materyallerini simf miifredatina entegre etme
konusunda rahat hissediyor, ancak bunlarin %41,4'i buna katilirken %37,1'i buna kesinlikle katiliyor. Bu nedenle,
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ogretmenlerin Internet tabanli kaynaklar miifredatla tutarl bir sekilde kullanmalar1 konusunda hala bir belirsizlik
var. 15. maddede 6gretmenlerin siniflarda Internet tabanl etkinlikler kullanma konusunda giiclii bir istekleri
oldugu goriilebilir. Ancak 14. madde bize oldukga yakin bir sonug veriyor. 70 katilimcidan 19'u (%27,1) Internet
okuryazarlif1 becerilerini gelistirmeye yonelmesine ragmen, katilimcilarin %22,8'1 buna katilmiyor ve
ogretmenlerin %21,4'i bu sekilde kendilerini gelistirmek i¢in egitim almay1 hi¢ diistinmiiyor. Bu nedenle, ilkokul
EFL o6gretmenlerinin Internet tabanli kaynaklar1 kullanma konusunda ozgiivenlerini agikca gosterse bile,
Internet'in diizenli olarak giincellenmesi icin iyilestirme gerektiren, kendini her gecen giin giincelleyen bir arag
oldugu asla inkar edilemez. Sonug olarak, 14. madde Tiirkiye'deki ilkokul EFL &gretmenlerinin Internet kullanimi
konusunda yeterli olup olmadiklar1 ve IALT'yi etkili bir sekilde kullanip kullanmadiklar1 konusunda soru isareti
birakmaktadir.

Genel veri analizi, katilimc1 6gretmenlerin islevsel ve iletisimsel potansiyelleri agisindan ikinci dilleri
ogretmek icin Internet kullammi yoluyla dil teknolojisinin potansiyeline inandiklarini gdstermektedir; bu,
Verdugo ve Belmonte (2007) tarafindan yiiriitiilen ¢alismanin sonuglariyla uyumludur. Calismalarinda oldugu
gibi, calismamizdaki katilimcilarin gogunlugu da Internet'in kelime bilgisi, dinleme, okuma vb. konularda
sagladig1 materyaller araciligiyla dilsel girdi saglamada 6nemli bir rol oynadigina inanmaktadir.

Mevcut ¢alismadaki ilkogretim EFL dgretmenleri, Internet tabanlhi kaynaklari sinif miifredatina nasil
entegre edeceklerini bildiklerini ancak ¢ogunun bu konuda tam olarak emin olmadiklarini belirtmislerdir; bu,
ogrencilere Internet tabanli etkinlikler ve bunlarin baglamlariyla baglantilar1 hakkinda biraz arka plan saglanarak
onlenebilir. Bu tiir bir yaklasim, Internet tabanl etkinlikleri miifredatla iliskilendirmede ¢ok daha olumlu bir
sonuca yol agabilir. Calismanin sonuglarina gore Internet, ogretmenlerin dil &gretimi siirecinde
faydalanabilecekleri etkili bir aragtir ve 6grencilere verilen dil girdisini destekleyen cok sayida materyal igerir.
Ancak, dgrencileri yalnizca internet tabanli dil 8gretim siirecine adapte etmek heniiz miimkiin goriinmiiyor. Hem
ogretmenlerin hem de 6grencilerin IALT'yi ELT siniflarina kalici olarak uygulama konusundaki yetersizlikleri
hesaba katildiginda, IALT oturumlarindan sonra geleneksel sinifin yonetilmesi gerekiyor. Bu nedenle, yalnizca
IALT'ye odaklanmak yerine, karma bir 6§renme ortaminda bundan yararlanmak, bir ELT ortaminda ¢ok daha
faydalidir (Shin & Son, 2007).
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